Strengthening, Spreading the Toolbox for (self-) Evaluation and Stimulation Social Inclusion in Education

Training Event 2   - Malta 24-26 October 2023

Hosting Partner – Directorate for Quality and Standards in Education Malta
The training event was held from Tuesday 24th till Thursday 26th October. Thirty-five (35) participants representing the eleven (11) partners in the project attended. Three (3) experts contributed to the event. (A full list of participants and experts is annexed (Annex 1) to the report).
On Tuesday 24th October 2023 the participants met at the Hotel where most participants were accommodated. This was purposely planned to ensure environmental sustainability by avoiding the unnecessary transportation of participants from one place to the other. The Hotel was centrally located in Valletta, the Capital City of Malta which is easily accessible by Public Transport. So Maltese Participants travelled to the venue by public transportation. 
The programme of the first day followed the requirements as outlined in the project description. The morning programme focused on educational policies and initiatives offered to support educational institutions with inclusive practices.  Following the welcoming speeches, a presentation on the Maltese Educational and Inspectorate system was delivered by Ms Denise Gatt, Director for Directorate for Quality and Standards in Education Malta. Ms Annet De Vroey, a consultant and project officer at the European Agency for Special Needs and Inclusive Education, who was one of the invited experts presented the Keynote Speech entitled ‘Schoolwide support for inclusive education: Trends in European policy and practice. The Inclusion Policy and Inclusive practices in Maltese schools were detailed by Dr Josianne Ghirxi, Director National School Support Services Malta. A presentation by Ms Iren Mizzi, assistant head at Siggiewi Primary State School described the positive practices to support students in the acquisition of literacy skills at the school. The last presentation prepared by Ms Jane Farrugia Buhagiar, education officer at the Migrant Learners’ Unit outlined the efforts of the Unit to promote inclusion and to give value to the well-being of migrant learners in Malta. 
For the afternoon programme a round table discussion was organized. The objective here was to include the voice of the learners themselves and the parents and listen to their concerns. A parent of a child with disability currently attending a church school in Malta, an ex-student with disability who is the PR of CRPD (Commission for the Rights of Persons with Disability), an education officer from the migrants learners unit, an assistant head of school, a university student (faculty of social well-being), Ms Annet De Vroey (European Agency) and Ms Tracie Mcewan were invited and contributed to the discussion. The topic of the discussion was Challenges in developing inclusive relationships and practices. The discussion was moderated by the Dean of the Faculty of Social Well Being, Professor Andrew Azzopardi.  To close the day’s programme  Mr Matthew Vella, Permanent Secretary in the Ministry for Education, Sport, Youth, Research and Innovation addressed the participants.
School Visits were organized for the second day of the programme Wednesday 25th October 2023. Six Maltese schools (4 state schools, a church school and an independent school) were selected on the basis of their commitment towards ensuring equitable access to education to their students. Each school welcomed five or six project participants representing different partners in the project. The plan of the programme for the visits to the schools was prepared by each school. Schools had to show their positive practices towards inclusion and discuss the challenges the school community faces to ensure removal of barriers and equitable access to education. A list of the participants and the respective school visited is attached in Annex 2. 
In the afternoon, workshops were organized. Groups were formed by participants who had visited the different schools in the morning. Participants shared their experiences and discussed the practices and challenges of the school they visited comparing or contrasting them to those of their country (Annex 3).  Reports compiled by the rapporteurs can be found in Annex 4.

On Thursday 26th October 2023 the participants met at Senglea Primary, a state run School in which the English and Maltese Version of the Stessie Meter was piloted. Ms Ruth Farrell, an Education Inspector within the DQSE Malta gave a detailed explanation of the work carried out from the last Training Event in Poitiers. The Stessiemeter includes three sections: Leadership and improving quality, inclusive school climate and inclusive classroom practice. Each section includes around ten mandatory questions for parents and educators. These questions were prepared during online collaboration between various partners in the project during the month of September. The questions set for parents were re-written in simple English and the educational jargon was removed (Annex 5). Questions for parents were also translated in Maltese (Annex 6). As well as being in tune with Policies for Inclusive Educations of countries that are participating in the project, the questions of the Stessiemeter are also in line with Sustainable Development Goal 4 that aims to
“Ensure equal access to all levels of education and vocational training for the vulnerable, including persons with disabilities, indigenous people and children in vulnerable situations.”
The final list of questions were sent to IH2EF in France. They were inputted in the application and sent to the DQSE Malta to provide the initial feedback. Changes were made following evaluation by the DQSE. As already stated Parents and Educators of Senglea Primary, a small school in the Southern Harbour Region of Malta piloted the application during the second week of October. Twenty-one (21) Educators and sixty-two (62) parents submitted their answers. Twenty-six (26) Parents selected the English version and thirty-two (32) opted for the Maltese Version.

A form was sent to educators and parents to provide feedback on the questions that were set. Nine (9) educators provided feedback. However, there were no submissions from the part of parents. The form was sent to parents of another school in central Malta but even here no submissions were made. Possible reasons identified for the lack of feedback from parents were:
· Timing – beginning of scholastic year
· Parents had to answer on the same set of questions
· Time to fill in questionnaire
· Technical fault
To get the necessary feedback on the questions set the Head of School of Senglea Primary coordinated a face-to-face session with parents at drop-off time. Eleven(11) parents provided feedback. Three (3) selected the English Version and 8 answered in Maltese.

Results:
Feedback on Stessiemeter as a tool
Positive Feedback
· Easily accessible 
· Easy to use
· Submissions received successfully
· Results can be clearly displayed

Suggestions for Improvement
· separate the three different sections. 
· bypass the popdown on the choice of language (French/English).
· keep enhancing the presentation.
· enable separation of data from different schools.

Feedback on the Questions for Educators
· Most questions were easy to answer
· Question no. 2 is ambiguous
· Typo in question 9

Feedback on the Questions for Parents
· Most questions were easy to answer
· Foreign parents who are not fluent in English may find difficulty in understanding certain words (suited)
· A few Maltese words need to be simplified (emozzjonalment)

A discussion followed where participants suggested
1. The application should create separate instances for every school so each school will  have access only to its own data.
2. Since across Europe migration is on the rise and schools are catering for learners coming from various countries, it was suggested that schools will have the possibility to access all translations.
3. It is important that translation from English to other languages should be done by an educator to ensure meaning is not lost in the process.

Way Forward
During the next training events 
1. The student version has to be compiled.
2. The student version needs to be piloted.
3. The Stessiemeter has to be translated from English to other Languages (except for Maltese since this has already been carried out). Questions in other languages have to be piloted in schools. 

Multiplier Event 2   - Malta 27th  October 2023

The Multiplier Event was held at San Anton Palace Attard Malta
15 persons participated online 
 57   Persons attended in person (35 of which were participants). 
The description and objectives of the project were outlined by Mr Erik De Bou, Leader and SICI Development Officer. Mr Dominique Quere, French Inspector of Education responsible for international affairs of IH2EF explained the workings of the IT Tessie team and the development of the StessieMeter so far. Ms Ruth Farrell detailed the piloting process of the StessieMeter application, and the piloting process of the questions in both Maltese and English to Parents and Educators. She presented the challenges encountered throughout the whole process and how these were overcome. Ms Rosa Aliaga, representing the educational inspectorate of San Sebastian, Basque Country, delivered a presentation on the way forward as described in the report for the training event. The panel of speakers also answered questions and took feedback from the floor.  














Annex 1. – Names of participants for Training Event
	Organisation 
	Name 

	The Standing International Conference of Inspectors (SICI) 
	1. Erik De Bou 

	
	2. Joa Baum 

	Experts 
	3.Tracie Mcewan 

	
	4. Annet De Vroey 

	
	5. Andrew Azzopardi 

	Onderwijsinspectie          Belgium 
	6. David Vromant 

	
	7. Ludo Pottier 

	University of Ghent        Belgium 
	8. Silke Daelman 

	Institut Des Hautes Etudes de l’Education et da la Formation (IH2EF)          France 
	9. Matthieu Terroba 

	
	10. Dominique Quere 

	Haridus-Ja Teadusministeerium               Estonia 
	11. Kerili Moora 

	
	12. Anne Poldsaar 

	National Inspectorate of Education                       Bulgaria 
	13. Stela Mitsova 

	
	14. Vesela Politova 

	Institute for Education Quality and Evaluation                         Serbia 
	15. Danijela Djukic 

	
	16. Elizabeta Karalic 

	Consejeria de Desarrollo Economico y Competitividad-Eusko Jaurlaritza-Gobierno Vasco Spain 
	17. Rosa Aliaga Ugarte 
 
 
18. Aitziber Ortuondo de la Brena 
 

	IES Monastil                            Spain    
	1.9 Ana Maria Esteve Lopez 

	
	20. Saturnina Rueda Egida 

	
	21. Paula Serra Gomez 

	Dirección de Área Territorial de Madrid-Capital               Spain 
	22. Eva Fernandez Llena 

	
	23. Cristina Isabel Merino Verdu 

	Directorate for Quality and Standards in Education Malta 
	24. Denise Gatt 

	
	25. Robert Cassar 

	
	26. Carlos Grima 

	
	27. Anthony Grech 

	
	28. Chris Kenely 

	
	29. Ann Marie Bartolo 

	
	30. Mariella Farrugia 

	
	31. Ruth Farrell 

	
	32. Keith Aquilina 

	
	33. Alex Cutajar 

	
	34. Emanuel Fenech 

	
	35. Dorianne Cachia 



Annex 2 – School Visits Plan Wednesday 25 October 2023

	SCHOOL VISITS ON WED 25 OCTOBER 2023 

	School  
	Education Officer 
	Project participants 

	Marsa Primary 
	Ruth Farrell 
	Erik De Bou (SICI) 

	
	Mariella Farrugia 
	Ludo Pottier (Belgium) 

	
	 
	Daniela Dukic (Serbia) 

	
	
	 

	Ħandaq Middle 
	Carlos Grima 
	Annet DeVroey (expert) 

	
	Dorianne Cachia 
	Stela Mitsova (Bulgaria) 

	
	 
	Ana Marie Esteve Lopez (Monastil) 

	
	
	Anne Põldsaar (Estonia) 

	
	
	 

	Siġġiewi Primary 
	Manuel Fenech 
	David Vromant (Belgium) 

	
	Robert Cassar 
	Elizabeta Karatic (Serbia) 

	
	 
	Saturnina Rueda Egida (Monastil) 

	
	
	Tracie McEwan (SICI) 

	
	
	 

	SPMC Rabat 
	Alex Cutajar 
	Dominique Quere (France) 

	
	Anthony Grech 
	Eva Fernandez (Madrid) 

	
	 
	Kerili Moora (Estonia) 

	
	
	Aitziber Ortuondo de la Buena 

	St Patrick’s Sliema 
	Denise Gatt 
	Rosa Aliaga Ugarte (Basque) 

	
	Keith Aquilina 
	Joa Baum (SICI) 

	
	 
 
	Vesela Politova (Bulgaria) 

	
	
	 
Paula Serra Gomez (Monastil) 

	
	
	 

	St Paul’s Bay Primary 
	AnnMarie Bartolo 
	Silke Daelman (Ghent University) 

	
	Chris Kenely 
	Matthieu Terroba (France) 

	
	 
	Cristina Isabel Merino (Madrid) 

	
	
	 



Annex 3 – Workshops following school visits 
Wednesday 25 October 2023                         Venue: DQSE offices, Ħamrun 
Group 1: - Board Room 1 (second floor) 
	Name 
	Organisation 
	School Visited 

	1. Erik De Bou 
	SICI 
	Marsa Primary 

	2. Stela Mitsova 
	Bulgaria 
	Handaq Middle 

	3.Elizabeta Karatic 
	Serbia 
	Siggiewi Primary 

	4. Kerili Moora 
	Estonia 
	SPMC Rabat 

	5. Rosa Aliaga Ugarte 
	Basque countries 
	St Patrick’s Sliema 

	6. Matthieu Terroba 
	France 
	St Paul’s Primary 

	Chris Kenely (Moderator) 
	Malta 
	 

	Carlos (Rapporteur) 
	Malta 
	 


 
Group 2 – Small office 
	Name 
	Organisation 
	School Visited 

	1. Annet DeVroey 
	External Expert 
	Handaq Middle 

	2. Vesela Politova 
	Bulgaria 
	St Patrick’s Sliema 

	3.Daniela Dukic 
	Serbia 
	Marsa Primary 

	4. Saturnina Rueda Egida 
	Monastil 
	Siggiewi Primary 

	5. Eva Fernandez 
	Madrid 
	SPMC Rabat 

	 
	 
	 

	Keith Aquilina (Moderator) 
	Malta 
	 

	Manuel Fenech (Rapporteur) 
	Malta 
	 


 
Group 3 – Board Room 2 
	Name 
	Organisation 
	School Visited 

	1. Cristina Isabel  Merino 
	Madrid 
	St Paul’s Bay Primary 

	2. Dominique Quere 
	France 
	SPMC Rabat 

	3.Tracie McEwan 
	SICI 
	Siggiewi Primary 

	4. Ana Maria Esteve Lopez 
	Monastil 
	Handaq Middle 

	5. Ludo Pottier 
	Belgium 
	Marsa Primary 

	6. Paula Serra Gomez 
	Monastil 
	St Patrick’s Sliema 

	Dorianne Cachia (Moderator) 
	Malta 
	 

	Mariella Farrugia (Rapporteur) 
	Malta 
	 


 
Group 4 – Big office 
	Name 
	Organisation 
	School Visited 

	1. Aitziber Ortuondo de la Buena 
	Basque 
	SPMC Rabat 

	2. Anna Poldsaar 
	Estonia 
	Handaq Middle 

	3.Joa Baum 
	SICI 
	St Patrick’s Sliema 

	4. Silke Daelman 
	University of Ghent 
	St Paul’s Primary 

	5. David Vromant 
	Belgium 
	Siggiewi Primary 

	Anthony (Moderator) 
	Malta 
	 

	Ann Marie (Rapporteur) 
	Malta 
	 


 
Annex 4 – Reports following workshops on Wednesday 25th October 2023

Feedback on School Visits – Group 3 – 25th October 2023

Participants were positively impressed by the welcoming and positive atmospheres in all visited schools. It is evident that inclusion and inclusive practices are at the core of these schools which have a lot of diversity, however, inclusion is a mind-set. It is evident that there is support both at a school and classroom level. Participants were particularly impressed with the one-to-one support offered to some learners.
It was noted that in church school, the involvement of families and their participation in school life is strong. Regarding St Patrick’s School, the question that arises is what happens when the learners leave this school which creates a protective environment for them?
The availability of resources and special rooms in schools help in addressing and facilitating inclusion. Examples of these include the sensory therapy centre in Marsa, the future classroom in Handaq amongst others.
Other examples for the promotion of inclusion includes the assembly at Siggiewi Primary during which dyslexia is discussed by the learners themselves to raise awareness amongst all learners thus creating ownership of the strategies being used at the school.
At St Paul’s Bay, to facilitate the inclusion and integration of the 75% of learners who are non-Maltese, the National Anthem is sung daily, a programme of teaching Maltese to foreigners is part of the curriculum and there is also a cooking and robotics class which offer a project-based learning approach. Also, Erasmus projects are another way of addressing inclusion.
It was agreed that in the primary years it is easier for all strategies to be implemented than in the secondary years, however, participants noticed the dedication of teachers in Maltese schools and attribute the success of inclusion to this dedication and commitment. 
Round table feedback session led by Keith 
Notes taken by Manuel
25.10.2023

Serbian feedback
· Effective/relevant practice related to inclusion was observed
· The sensory room is a best way of inclusion
· Having small groups with children supported all the time while they are at class is a good practice of inclusion.
· A particular class was observed (quiet room). This was lead by two educators and were following a special programme with special strategy. We were told that all children can make use of these facilities.

Bulgarian feedback
· A feeling home away from home is felt at the school
· The educators are very helpful, friendly and focused on all students’ needs and abilities. They now the learners very well.
· It is a very inclusive school
· Parents seem to be involved with children at school i9n several activities. This practice brings the school near the family and community alike.


Spanish feedback
· It was noted that co-education schools has been introduced for the last 20years in Spain, compared to the Maltese Secondary Educational system where church schools are still catering for single-sex education.
· Statistics in Spain show that having learners attending schools together have helped to: decrease violence  and increase respects between sexes.
· It was observed that learners are aware of the learning process.
· Learners were able to access, search & do work on their own.
· Learners were also observed in touch with their emotions, capable to identify their feelings and communicate accordingly to their educators.


Other related observations included:
1. Gifted children - the concern that by trying to include every learner, gifted learners are kept back if the teachers are not well prepared for having a full inclusion classroom. In a full-inclusion classroom, gifted students stay in the classroom with students of all abilities and the classroom instruction is differentiated, allowing gifting students to receive instruction at their level while still interacting with their peers.

2. Changing Value System - Learners more then ever are coming with a large bagage full of challenges. Educators are a product of a particular time and they need to reflect and adopt different strategies in order to give children purpose, set them up for success as citizens of the new world, and inspire in them a drive to do well and succeed in life. The learners of today are the leaders of tomorrow, and educators are that critical point that makes a child ready for their future.

3. Diversity - Learners who learn about different cultures during their education feel more comfortable and safe with these differences later in life. This allows them to interact in a wider range of social groups and feel more confident in themselves as well as in their interactions with others.

4. Professional supervision for teachers working in special schools - Supervision is a form of support and professional development that can assist educators and support staff to manage both the personal and professional demands of such demanding, and often disturbing work.

Wednesday 25 October 2023
Workshop 

SPECFIC PRACTICES WHICH WE CONSIDER EFFECTIVE IN FOSTERING INCLUSIVITY
· Family support – may be difficult to reach sometimes but ones they are roped in they are cooperative.
· The number of students in the classroom helps the teacher to know their children individually. 
· The physical resources in the classroom, particularly books, helped dyslexic students.
· The school had the proper infrastructure and all the resources required for addressing students with special needs.
· Establishing healthy relationships with each family by organising visits in their homes when starting the primary years and again in the first year of secondary school. 
· The presence and availability of support staff like educational psychologists to provide immediate intervention when necessary.
PRACTICES THAT ARE SUPPORTING LEARNING AND TEACHING
· A teacher and two learning support educators are present in every classroom.
· Multi-sensory room.
· Specific programmes, like anger-management, offered to students.
BARRIERS TO INCLUSION
· The cultures and backgrounds of parents vis-à-vis education. 
· Lack of funding which hinder schools from having more physical resources.
· A general lack of discussion on gifted students.
· New children coming in along the year.
COMPARISONS
· The head of school in Malta knows the meaning of inclusion and what the school priorities are.
· Schools in France do not have uniforms and uniforms instil a sense of belonging.

Annex 5 – Stessiemeter questions in English

	
	STESSIE Framework item
	Tessiemeter item(s) staff version 
	Tessiemeter item(s) parent version

	Leadership and improving quality
	1. Does the school have a clear vision for inclusion and equity? 
	1. The school has a clear, shared vision for inclusion and equity.
	1.  The school treats learners fairly and 
ensure that everyone feels included.

	
	2. How well is the school’s vision for equity and inclusive education reflected in the curriculum offered to learners?
	2. The school’s vision for equity and inclusive education is reflected in the curriculum.
	2. Learning programmes offered by the 
school are suited for all children.

	
	3. How effectively do leaders identify, plan and use available resources (for example physical, financial and human resources) to address the school’s priorities related to inclusion and equity? 
	3. School leaders identify, plan and use available resources (human, physical and financial) to address school priorities related to inclusion and equity.  
	3. School leaders use resources (money, staff and equipment) and use facilities in ways that help all children learn and grow. 

	
	4. How effectively do leaders ensure that the learning experiences (teaching and resources) for vulnerable learners are meaningful, engaging, and of high quality,
	4. School leaders ensure that learning experiences are interesting, engaging and of high quality for all learners. 

	4. The school uses the necessary teaching resources, so lessons are interesting, of high quality and involve all learners. 

	
	5. How flexible is school leadership in adapting to unexpected and challenging situations (e.g. unexpected school closures, family
crises or long-term illness) and in identifying and addressing risks specific to affected vulnerable learners.
	5. School leaders respond to unexpected and challenging situations (like sudden school closure, family crises, illness) and promptly address potential risks for students.
	5. The school leaders respond to unexpected and difficult situations (like sudden school closure, family crises, illness) and quickly address possible risks for children.

	
	6. How well does school leadership provide professional development to develop and establish inclusive teaching, learning and assessment practices?
	6. School leaders provide professional development opportunities to establish and sustain inclusive teaching, learning and assessment practices.
	6. School Staff is knowledgeable on how to teach and assess children with different abilities or children coming from different cultures/nationalities/religions. 

	
	7. How effectively do leaders use their self-evaluation processes to identify and plan for further individual and whole school
professional learning in inclusive education?
	7. School leaders evaluate the impact of existing processes to plan for further professional individual and whole school learning in inclusive education.  
	· NA?

	
	8. How well does professional learning support teachers to develop the skills and pedagogies required to teach and assess and support the progress of all learners
	8. The professional training supports school staff in developing the necessary pedagogical skills (including digital skills) to stimulate all learners.  
	· NA?

	
	9. How effectively do school leaders enable teachers and other educational staff to collaborate in building an inclusive community?
	9. School leaders empower school staff to collaborative towards building an inclusive school community.
	9. School staff works together so that all children at school feel respected and accepted.

	
	10.  How effectively do school leaders include representation from parents / carers of vulnerable learners in the school’s decision-making bodies?
	10. School leaders ensure that parents/legal guardians are involved in school decisions. 
	10. Parents/legal guardians are involved in school decisions.

	Inclusive school climate
	1. How effective has the school integrated equity and diversity as part of the school’s culture?
	1.  Equity and diversity are reflected in the school’s culture.
	1. The school embraces diversity and this is reflected in the day-to-day life of the school.

	
	2. How successful do staff ensure that they have high expectations of all learners? 
	2. School staff believes in and has high expectations for all learners. 
	2. The school staff believes in children’s abilities and that they can succeed.

	
	3. How well do staff support learners to develop socially and emotionally, and to develop healthy and inclusive relationships with their peers and their teachers? 
+
9. How well does the school provide learners with appropriate guidance on learning, learning pathways, mental and physical wellbeing, and making healthy lifestyle choices?
	3.Learners are supported to develop physically, socially and emotionally, and to build healthy and inclusive relationships with peers and school staff. 
 
	3.  Children are supported so they can grow physically, socially and emotionally and build positive relationships with peers and school staff.


	
	4. How successful is the school in removing barriers for vulnerable learners to secure strong school attendance, a sense of belonging and their active participation in all aspects of school life? 

	4.The school has measures in place to secure  attendance of all learners. 

5.The school ensures that all learners have a sense of belonging and participate actively in school life.
	4. The school follows all children to make sure that they attend school.

5.  Children feel that they belong at school and they happily participate in school life.

	
	6. How well does the school protect learners from bullying? How well does the school protect their privacy and safeguard
leaners’ personal data in remote or blended learning situations?
	6. The school ensures the safety (including prevention of bullying) of all learners. 
	6. Children are safe from all forms of abuse including bullying. 

	
	7. How well do staff collaborate with each other in building an inclusive community?
	7. School staff collaborates to build an inclusive community where all learners feel welcome. 
	7. The school staff works together to build an environment where all children feel welcome.

	
	8. How well does the school establish, co-ordinate and collaborate with external community partnerships, such as specialist
support for education and social care?
	8. The school collaborates with external specialists, professionals, and agencies to address the individual needs of learners.

	8. The school works with external specialists, professionals, and agencies to help with the individual needs of children (speech and language pathologists, educational psychologists, occupational therapists, etc).

	
	9. How well does the school support, inform and engage parents and carers, particularly those of vulnerable learners, to engage in and
support their children’s learning and wellbeing,
	9. The school listens to parents and provides them with the necessary information and support so they can help children with learning and wellbeing. 
	9. The school listens to parents and provides them with the necessary information and support so they can help children with learning and wellbeing.

	Inclusive classroom practice
	1.How well do teachers and other educational staff know their learners, and in particular their specific educational, social and emotional learning needs? How well do teachers support the emotional wellbeing of learners? 
+
2. How effectively do teachers and other educational staff use learners’ starting points to set achievable and challenging short, medium- and long-term goals
	1. The school staff is aware of what the learners’ abilities and specific learning needs are.

2. The school staff uses this knowledge to set educational goals and to support learners’ wellbeing.


	1. The school staff knows the needs and abilities of children.

2.  The school staff uses this knowledge to set targets and to support children’s wellbeing.

	
	3. How successfully do teachers and other educational staff create an inclusive and safe environment, in which all learners feel confident to participate in learning and take risks? – initiative/new things

	3.The school staff creates an inclusive and safe environment in which all learners feel confident to take initiatives.
	3.The school staff creates an environment in which all children feel confident to suggest and try out new things.  

	
	3. How well do teachers, and other educational staff where appropriate, plan lessons and activities that lead to meaningful learning experience for all learners? 
+
6. How successfully do teachers and other educational staff employ a range of appropriate teaching, learning and assessment
approaches that stimulate successful learning and development?

	4.Lessons and activities are planned in such a way that they lead to meaningful learning experiences for all learners. 



5. School staff uses various assessment strategies to monitor learning and teaching and to provide learners with formative feedback.
	4. Children have lessons and activities that are interesting and relevant. 




5. Children are given feedback through relevant assessment methods. 



	
	5. How well do teachers and other educational staff work collaboratively to plan and facilitate learning to meet the needs of all learners?
	6. The school staff collaborates to plan and employ appropriate teaching and learning approaches.

7. The school staff collaborates to make adaptations that meet the needs of all learners.

	6.The school staff works together to plan lessons and use relevant resources for all children. 
7.The school staff works together to make adaptations to meet the needs of all children


	
	6. How well do teachers and other educational staff build on the strengths of each learner to develop  continually?
	8. The school staff recognizes and builds on the strengths of each learner.
	8. The school staff knows and uses the strengths of each child.


	
	7.15. How accurately do teachers and other educational staff self-evaluate the impact of their practices on learning and learners’ social and emotional needs? 
8. How well do they adjust their approaches or provide appropriate support in light of feedback and assessment?
	9.  School staff evaluates the impact of their practices on the learning and well-being of learners.
10. The school staff uses assessment to reflect on their own practices, make the necessary adjustments to teaching and provide all learners with feedback.
	




Annex 6 – Maltese Translation of Parents’ Questions
Tmexxija tal-Iskola u Tijieb fil-Kwalità
1 The school treats learners fairly and ensures that everyone feels included.
L-iskola t-tfal jiġu trattati kollha bl-istess mod biex kulħadd iħossu milqugħ u aċċettat.

2 Learning programmes offered by the school are suited for all children. 
Il-programmi ta’ tagħlim li toffri l-iskola huma tajbin għat-tfal kollha. 

3 School leaders use resources (money, staff and equipment) and use facilities appropriately, to help all children learn and grow.
It-tmexxija tal-iskola tħaddem tajjeb ir-riżorsi (flus, riżorsi umani u materjal) u tuża sew           il-faċilitajiet li għandha l-iskola sabiex it-tfal jikbru u jitgħallmu.

4 The school has the necessary teaching resources so lessons are interesting, of high quality and involve all learners.
L-iskola għandha r-riżorsi meħtieġa biex il-lezzjonijiet ikunu ta’ livell tajjeb, interessanti u jsiru b’mod li t-tfal kollha jipparteċipaw. 

5 School leaders respond to unexpected and difficult situations (like sudden school closure, family crises, illness) and quickly address possible risks for children.
L-iskola, f’ċirkostanzi diffiċli jew mhux mistennija (mard, problemi familjari, għeluq malajr    tal-iskola) tieħu l-azzjonijiet f’waqthom biex tara li t-tfal ma jitpoġġew fl-ebda riskju.  

6 School staff is knowledgeable on how to teach and assess children with different abilities or children coming from different cultures/nationalities/religions.
L-edukaturi jafu kif jgħallmu u jassessjaw tfal b’abbilitajiet varji u dawk ġejjin minn kulturi, nazzjonalitajiet u/jew reliġjonijiet differenti.

9 School staff works together so that all children at school feel respected and accepted.
L-edukaturi jaħdmu flimkien biex jassiguraw li fl-iskola kulħadd iħossu aċċettat u rispettat.

10 Parents/legal guardians are involved in school decisions.
Il-ġenituri/kustodji legali huma involuti fid-deċiżjonijiet tal-iskola.
	
Ambjent Inklussiv

1.  The school embraces diversity and this is reflected in the day-to-day life of the school.
L-iskola tħaddan ’il kulħadd u dan jidher fil-ħajja ta’ kuljum tal-iskola.
2. The school staff believes in children’s abilities and that they can succeed.
L-iskola temmen fil-ħiliet tat-tfal u li dawn jistgħu jirnexxu.
3. Children are supported so they can grow physically, socially and emotionally and build positive relationships with peers and school staff.
It-tfal jiġu megħjuna biex jikbru fiżikament, soċjalment u emozzjonalment u biex jibnu relazzjonijiet b’saħħithom u tajbin ma’ sħabhom u mal-edukaturi.
4. The school follows all children to make sure that they attend school.
L-iskola issus wara l-ġenituri/kustodji legali biex tassigura li t-tfal kollha jattendu l-iskola.
5. Children feel that they belong and happily participate in school life. 
It-tfal immorru kuntenti l-iskola u jipparteċipaw bil-qalb fil-ħajja tal-iskola.

6. Children are safe from all forms of abuse including bullying. 
It-tfal huma mħarsa minn kull forma ta’ abbuż, inkluż l-ibbuljar.
7. The school staff works together to build an environment where all children feel welcome.
L-edukaturi jaħdmu flimkien biex joħolqu ambjent fejn it-tfal kollha jħossuhom milqugħa.
8. The school works with external specialists, professionals, and agencies to help with the individual needs of children (speech and language pathologists, educational psychologists, occupational therapists, etc).
L-iskola taħdem fil-qrib ma’ speċjalisti, professjonisti u aġenziji esterni biex tgħin fil-ħtiġijiet individwali tat-tfal (social workers, counsellors, psikologi, speech therapists).
9. The school provides parents with the necessary information and support so they can help children with their learning and wellbeing.
L-iskola tagħti lill-ġenituri informazzjoni u toffri għajnuna biex jassistu lil uliedhom fit-tagħlim u biex jagħrfu dak li hu ta’ ġid għal uliedhom.  

Prattiċi ta’ Tagħlim Inklussiv
1. The school staff knows the needs and abilities of children. 
L-edukaturi jafu l-ħtiġijiet u l-abbiltajiet tat-tfal.
2. The school staff uses this knowledge to set targets and to support children’s wellbeing. 
L-edukaturi jibnu fuq il-ħtiġijiet u l-abbiltajiet tat-tfal biex ifasslu miri għalihom u biex jassistuhom f’dak li hu ta’ ġid għalihom.
3. The school staff creates an environment in which all children feel confident to suggest and try out new things.  
L-edukaturi joħolqu ambjent fejn it-tfal iħossuhom komdi biżżejjed biex jgħidu l-ideat tagħhom u biex jippruvaw affarijiet ġodda. 
4. Children have lessons and activities that are interesting and relevant.
It-tfal ikollhom lezzjonijiet u attivitajiet interessanti u li huma relevanti għalilhom. 
5. Children are given feedback through various assessment methods.
L-għalliema jużaw metodi ta’ assessjar differenti u juru lit-tfal fejn fehmu/marru tajjeb u fejn iridu jaħdmu aktar.
6. The school staff works together to plan lessons and use relevant resources for all children.
L-għalliema u LSEs jaħdmu flimkien biex jippjanaw lezzjonijiet u jużaw ir-riżorsi skont               il-ħtiġijiet tat-tfal kollha.
7. The school staff works together to make adaptations to meet the needs of all children
L-għalliema u LSEs jaħdmu flimkien biex jaddattaw il-lezzjonijiet skont il-ħtiġijiet u l-abiltajiet tat-tfal kollha.
8. The school staff knows and uses the strengths of each child.
L-edukaturi jafu l-ħiliet ta’ kull tifel/tifla u jibnu fuqhom.



